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•
•
•
•
•
•

An Early Years Curriculum that is broad and balanced, interlinking the 7 areas of learning, so that children
have the knowledge, skills, values and experiences they need to succeed in the Primary Curriculum.
Development of children’s spoken language and vocabulary underpins all seven areas of learning with the
Early Years Curriculum and environment delivering a rich diet of literacy experiences.
The design of the Early Years Curriculum and environment enables children to experience the awe and
wonder of the world, through the 7 areas of learning. The curriculum is engaging with rich and relevant
experiences planned around the needs and interest of each individual child and the community they live
in.
Curriculum development is practitioner development: what we do, and how we do it, matter equally.
Different aspects of early learning require different approaches. Much of early maths learning is
sequential: learning new concepts must on the solid foundations of earlier concepts. On the other hand,
learning about the world is much less sequential. The order of learning matters less than building on
children’s interests and widening their horizons.
All children are entitled to high quality learning and teaching. This will equip them with the skills,
knowledge and understanding they need today, and prepare them well for tomorrow.
Children learn at different rates and each child’s development is unique.
Effective teaching and learning in the EYFS meets children’s identified needs and interests and helps
children to learn and develop in all seven areas of learning and development.
Every child can progress well in their learning, with the right support. Every child can thrive.
Children learn best when they are happy, secure and actively involved in their own learning. We discuss
children’s learning with them. We make children’s enjoyment and choices our priority
Value the cultural capital that every child brings to the setting and build upon it, recognising that children
enter with different experiences and starting points.
Build upon the cultural capital of what is relevant for each child. Form positive relationships between
home and school to understand the child’s culture and community, what experiences they have at home,
what is important to them and their family and any challenges they may face in the learning
environment.

Definition of Cultural Capital - giving children the best possible start to their early education and future
success. Enhancing the experiences and opportunities available to all children, particularly the most
disadvantaged, so that they have the knowledge and skills for what comes next in their education. In the EYFS
this relates to the transition from Nursery to the Reception and then from Reception to Year 1.

Inclusion

• All children deserve to have an equal chance of success.
• High-quality early education is good for all children. It is especially important for
children from disadvantaged backgrounds.
• When they start school, children from disadvantaged backgrounds are, on
average, 4 months1 behind their peers. We need to do more to narrow that gap.
• Children who have lived through difficult experiences can begin to grow stronger
when they experience high quality early education and care.
• High-quality early education and care is inclusive. Children’s special educational
needs and disabilities (SEND) are identified quickly. All children promptly receive
any extra help they need, so they can progress well in their learning.

Development Matters (September 2021)

Implementation
It is essential that all Nursery and Reception teachers have a good understanding of how children develop and
learn from birth to 5 years old (Development Matters).

The Curriculum
The Early Years Curriculum is broad with Communication and Language at the centre of all seven areas of
learning. It builds the foundations for each area of the curriculum that children experience as they move through
Primary School.
•
•
•
•
•
•
•
•

If children have not developed the Prime Areas in the Early years and Year 1 then this will affect them as
learners as they move through school.
Teachers understand that the seven areas of learning are interlinked and that the rich learning
environment should provide a balance across these areas of learning.
The curriculum is a progression model which has a clear sequence of learning to enable children to build
their skills and knowledge.
Teachers understand the importance of the prime areas of learning and in particular how the
development of children’s spoken language underpins all seven areas of learning and development.
Teachers understand the specific areas of learning and how children develop early reading, writing and
maths skills
Teachers are knowledgeable about the Characteristics of Effective Learning and how children learn
through play.
Teachers understand the purpose of child-initiated activities and adult-led activities.
Teachers have a clear understanding of what Continuous Provision means.

Pedagogy: helping children to learn

•
•

Children are powerful learners. Every child can make progress in their learning, with the right help.
Effective pedagogy is a mix of different approaches. Children learn through play, by adults modelling, by
observing each other, and through guided learning and direct teaching.
• Practitioners carefully organise enabling environments for high-quality play. Sometimes, they make time
and space available for children to invent their own play. Sometimes, they join in to sensitively support
and extend children’s learning.
• Children in the early years also learn through group work, when practitioners
guide their learning. Older children need more of this guided learning.
•
•
•
•
•

Planning an effective balance of child-initiated and adult-directed time.
A well-planned learning environment, indoors and outside, is an important aspect
of pedagogy
Plan rich opportunities for children to initiate ideas and activities so that they can develop the
characteristics of effective learning across the 7 areas of learning.
Continuous Provision enables children to continue their learning when an adult is not there. It gives them
the opportunity to successfully consolidate and apply skills and knowledge independently.
This requires the skilful interactions by adults to develop Shared Sustained Thinking
to support children in embedding skills and knowledge.

Self-regulation and executive function:

This is achieved through planning for the Characteristics of Effective learning, Building Learning Power and using
the Restorative Justice Approach.

Executive function includes the child’s ability to:
• hold information in mind
• focus their attention
• regulate their behaviour
• plan what to do next.
These abilities contribute to the child’s growing ability to self-regulate:
•
•
•
•
•
•

focus their thinking
monitor what they are doing and adapt
regulate strong feelings
be patient for what they want
bounce back when things get difficult.
Language development is central to self-regulation: children use language to guide their actions and
plans. Pretend play gives many opportunities for children to focus their thinking, persist and plan ahead.

Assessment and tracking
We are not driven by assessment and tracking. It does not take us away from the children’s learning for long
periods. Assessment serves children’s learning and our curriculum.
Most assessment is formative, so that it quickly helps us to make a difference to children’s learning. However, we
also need to have an overview of children’s progress, so that we can take further actions where needed, and so
we can monitor equalities.
Our aim is for the system to be proportionate, and to ensure it is not overly burdensome.

This information is collated on Tapestry. Practitioners record significant observations and the aim of these
records is to ‘bring the child’s learning to life’. The child’s struggle or perseverance will be made clear. It will
include characteristics of effective learning and the child’s voice. The teaching input will also be documented. The
entry will describe what the practitioner did to support or extend the child’s learning and how the child
responded. Metacognition and feedback will also be captured.
Senior leaders work with class teachers and the whole team to analyse the information in order to act for
individual children, or groups of children, as needed.

Our objectives:
• Dialogue with parents, so that we can work in a respectful partnership to support children’s learning at home
and at school
• Dialogue with children, focused on how they learn, to promote metacognitive thinking
• Early identification of children who need temporary extra help, and children who may have special educational
needs
• Checking that individual children, and groups of children, are making progress and taking prompt action where
this is not the case
• Reporting formally to parents and to the teacher in the summer so that children can continue their learning
journey as seamlessly as possible.

Assessment and planning
One of the most powerful forms of assessment takes place in the here-and-now, not on screen or in learning
journeys. This is when we notice something important about
a child’s learning and respond to it to help them build their learning. That response can take different forms – we
might:
• stand back and be encouraging;
• get involved to extend the learning, by joining in with the play, engaging in a
conversation, or showing the child a specific skill to help them accomplish
what they want to do;
• reflect afterwards and bring in new resources or plan something special in

response to what we noticed.
This type of assessment work is not written down. It often focuses on the key milestones on the way to the
curricular goals. It shows how we can assess what children know and can do, and help them to progress, through
our minute-by-minute interaction.

The focus of our assessment is on clear and specific things that a child needs to be able to do, or needs to know.
In order to do this a practitioner, needs to understand how the different elements of the curriculum fit together
to help children build their learning over time. Reflective discussions about practitioners’ key children after school
and during planning meetings support this understanding.
Practitioners also need to have a secure understanding of child development, as well as the features of effective
pedagogy. This will help with judging when to get involved and when to encourage and knowing how to scaffold
children’s learning so we support them to keep trying without over-helping them. Some children will need a lot
more help and scaffolding to access that curriculum.
It is important that we are certain that children are secure in what they know and can do, before introducing
them to something new.
See appendix 1 for an overview of nursery assessment throughout the year
Feedback
The majority of our assessment of children’s learning is done through feedback in the here-and-now.
Practitioners are skilled in modelling metacognitive thinking for children and this in turn helps children to build
learning power .
Metacognitive thinking enables children to talk more specifically about thinking in different contexts. It enables
children to use a plan do review approach in their learning. They become independent and more powerful
learners. This in turn supports their approach to managing their own learning later in their school years.

A practical example of this is:
Child A is trying to build a tower using the blocks. The tower is wobbly and keeps falling down.
● Practitioner comments by saying “Oh no, it has fallen down. I wonder why that happened?” This enables the
child to think about why the tower has fallen rather than continuing with the same strategy.
● Child comments by saying “It is too wobbly.”
● Practitioner responds by saying “I wonder why it is wobbly. Let’s have a look at the shape of the blocks you
have used.”
● Child looks closely at the shape of the blocks whilst the practitioner talks to the child about this. The
practitioner asks “What do you think you need to do differently?”
● If the child doesn’t know then the practitioner could model this by building their own tower alongside the child
using the blocks. Practitioner thinks aloud to model this process. Practitioner says “I need to make sure I balance
these blocks one on top of the other to make my tower sturdy.”
● The child manages to build a tower that is sturdy. The practitioner provides instant feedback by saying “That is
amazing. You took your time to look at the way you were placing the blocks and worked out that you needed
similar shapes and kept trying until you built the tower.”

When giving instant feedback to children it is important to give appropriate but honest comments about their
work. Specific praise is helpful, but supporting children to look carefully at their work and see if it can be
improved, is even better. This feedback needs to be age appropriate and tailored specifically to the child. It is
important to ensure that the feedback is kind, specific, helpful and related to the work, not the child. This type of
feedback is descriptive and includes elements of critique. Supporting children to give and receive feedback
teaches them that effort and revision are valuable and that the things they do can be improved. This develops the
mindset of continuous improvement

The Prime Areas

The three prime areas reflect the key skills and capacities all children need to develop and learn effectively, and
become ready for school. It is expected that the balance will shift towards a more equal focus on all areas of
learning as children grow in confidence and ability within the three prime areas. But throughout the early years, if
a child’s progress in any prime area gives cause for concern, practitioners must discuss this with the child’s
parents and/or carers and agree how to support the child. Practitioners must consider whether a child may have
a special educational need or disability which requires specialist support. They should link with, and help families
to access, relevant services from other agencies as appropriate.

Physical Development
Learning and development in all areas of learning are implemented through planned, purposeful play and
through a mix of adult-led and child-initiated activity. Children are physically active in their play, developing their
gross and fine motor skills in the indoor and outdoor environments. Some examples are;

Developing control of fine motor skills (indoor environment)
•
•
•
•
•
•
•
•
•
•

Write Dance
Using technology
Variety of writing tools
Letter formation
Handwriting patterns
Using scissors
Small construction
Jigsaw puzzles
Sensory play (playdough, slime)
Manipulating craft materials collaging, junk modelling

Developing control gross motor skills (outdoor environment)
•
•
•
•
•

Bikes
Climbing frame
hopscotch
PE apparatus such as hoops
Large construction

•
•
•
•
•
•
•
•
•

Large scale painting
Gardening
Large den making kit
Gardening tools and plants
Build and balance beam set
Bats and balls
Climbing frame
Bikes and scooters
Space to move freely running, jumping, skipping etc.

The outdoor classroom

The Outdoor classroom is just as essential as the indoor classroom for developing the Prime Areas of learning in
the Early Years. The outside area should plan for the seven areas of learning but the activities should be different
to those planned for in the indoor classroom because put simply, the experiences will be outside. The emphasis
will be on developing children’s gross motor movements and providing opportunities for children to explore the
natural world through the changing seasons, the weather, materials and mini beasts. The Trust Outdoor
Continuous Provision plan can be used to support planning.
The outdoor classroom should be organised so that children have the opportunity to move and explore in a
clutter free area. There should be a large area for construction and role play, an area for den building, a
gardening area, an area for climbing, cycling, balancing and an area for large scale painting or story mapping.

The resources that you will need could include;
•
•
•

Two tuff spots (story mapping and mark making)
Large waffle construction, coloured bricks, foam building bricks
Water channelling set

This Outdoor Provision plan is there to ensure that the Outside Provision is planned for and challenging children
to think creatively and imaginatively through a balanced curriculum.
These challenges will inform your teacher input focus for the child- initiated time in the afternoon recorded on
the planning sheet for Indoors Provision.

Once the provision is planned and the resources are in place then the role of the adult is important to consider.
To ensure that the Characteristics of Effective Learning are embedded in the child- initiated times of the day, the
adult has to be skilled at scaffolding children’s play through effective questioning. The indoor and outdoor
planning should have the Characteristics of Effective Learning embedded in the provision and should be clearly
outlined when planning for the adult questioning and scaffolding of learning.

Personal, Social and Emotional development

A positive environment with clear routines and boundaries will ensure that children develop self-regulation and
the ability to follow direction. This is based on the whole school culture of high expectations for children’s
behaviour and conduct. These expectations are commonly understood and applied consistently and fairly.

•
•
•
•
•
•
•

The behaviour policy (visual representation in class)
The restorative justice approach, helping children to resolve conflicts
Learning hero – such as Winnie the Pooh. This helps children to understand the different learning muscles
that help them to be effective learners (Building Learning Power)
Carefully planned curriculum which is engaging, exciting and takes into account children’s interests and
needs. It is play based and hands on.
The continuous provision in the indoor and outdoor environments, as well as the planned opportunities,
allow children to develop the characteristics of an effective learner when involved in child-led play.
Playing and exploring, active learning, creating and thinking critically play a vital role in children’s learning
and underpin the planning of the provision and environment.
Stories are a great way of starting discussions. We can talk about how characters are feeling in the
stories, dilemmas they face and how they deal with these.

Building Learning Power
‘Term on term, year on year, a BLP school breeds young people who are more curious, more willing to take a risk
and give it a go, more imaginative, more creative, more thoughtful, more ready, willing and able to learn with and
through others. It’s developing this adventurous spirit that counts’. Professor Guy Claxton, originator of BLP.

At Finberry, the Nursery and Reception classes have been using dinosaurs to represent the different
BLP/Characteristics of Effective learning behaviours and making them accessible to the youngest
learners. At Thistle Hill, The Reception classes have Winnie the Pooh as their Learning Hero and he
inspires the children to use their learning muscles to be resilient, resourceful, reflective and to be a
collaborative learner.

Explorasaurus (Resourceful)

She is curious and uses all her senses to
explore the world around her. She asks
questions to find things out, seeks
challenge and engages in new experiences.
She engages in imaginative play.

Tryosaurus (Resilient)

He always tries his best and perseveres
when something is ticky. He isn’t easily
distracted and pays attention to details.

Thinkasaurus (Reflective)

She thinks of her own ideas and is good at
solving problems. She is always thinking of
how she could make things even better.

Shareosaurus (Reciprocal)

He is kind to others and thinks about how
others may feel. He is able to work as a
team, listening and responding to others’
ideas.

Communication and Language

The development of children’s spoken language underpins all seven areas of learning and development.
Children’s back-and-forth interactions from an early age form the foundations for language and cognitive
development
Teaching children to be literate is the cornerstone of an effective curriculum (Bold Beginnings 2017). Teachers
develop children’s spoken language and listening comprehension. They teach children to follow simple spoken
instructions, speak clearly, take turns and listening to what others say, participate in talk on a range of topics,
both through play and in a class discussion.

The quality and variety of language that children hear and speak throughout the day is crucial for developing their
understanding, vocabulary and their ability to communicate effectively with others. Introducing new vocabulary
through reading to children, and engaging them actively in stories, non-fiction, rhymes and poems, and then
providing children with extensive opportunities to use and embed new words in a range of contexts is a priority.
Through conversation, story-telling and role-play, where children share their ideas with support and modelling
from their teacher, children become comfortable using a rich range of vocabulary. The frequency and depth of
these daily exchanges are fundamental to their progress.
1. High quality adult-child interactions are important and sometimes described as talking with children rather
than just talking to children.
2. Directly extending children’s vocabulary (explicit approaches); carefully selecting high-frequency words for
explicit teaching
3. Use a wide range of approaches including shared reading, storytelling, and explicitly extending children’s
vocabulary. Developing the number of words children know (breadth) and their understanding of
relationships between words and the contexts in which words can be used (depth)
4. Providing children with a rich language environment (implicit approaches)

1. High quality interactions—it’s harder than it looks
Guided interaction occurs when an adult and child collaborate on a task and the adult’s strategies are highly
tuned to the child’s capabilities and motivations. The adult is responsive to the child’s intentions, focuses on
spontaneous learning, and provides opportunities for the child’s feedback. Discussion is a key feature of this
approach and the use of a variety of questions helps to develop and extend children’s thinking.

Sustained Shared Thinking involves two or more people working together to solve a problem, clarify an issue,
evaluate activities, or extend a narrative. Key features include all parties contributing to the interaction—one
aimed at extending and developing children’s thinking

Tuning in—listening carefully to what is being said and observing what the child is doing;

Showing genuine interest—giving whole attention, eye contact, and smiling and nodding;

Asking children to elaborate— ‘I really want to know more about this’;
Recapping— ‘So you think that…’

Giving their own experience— ‘I like to listen to music when cooking at home’;

Clarifying ideas— ‘So you think we should wear coats in case it rains?’

Using encouragement to extend thinking— ‘You have thought really hard about your tower, but what can you do
next?’

Suggesting— ‘You might want to try doing it like this’

Reminding— ‘Don’t forget that you said we should wear coats in case it rains’

Asking open questions— ‘How did you?’, ‘Why does this…?’, ‘What happens next?’

Types of questions to develop reasoning
Evidence - How do you know Winnie-the-Pooh got stuck in the rabbit hole?
Reasons/theory - Why did Winnie-the-Pooh get stuck in the rabbit hole?
Counterfactual suggestion - What would have happened if Winnie-the-Pooh had not eaten the honey?
False belief - What does Winnie-the-Pooh think has happened to stop him getting out? Future hypothetical
suggestion - What could Winnie-the-Pooh do next?

2. Directly extending children’s vocabulary (explicit approaches); carefully selecting high-frequency words for
explicit teaching

Prioritise Tier 2 vocabulary for explicit instruction- Isobel Beck

Tier 3
Low
frequency
words,
domain specific
Tier 2
High Frequency words found in
many different content areas
Tier 1
Words of everyday speech, familiar to most
children.

3. Use a wide range of approaches including shared reading, storytelling, and explicitly extending children’s
vocabulary. Developing the number of words children know (breadth) and their understanding of
relationships between words and the contexts in which words can be used (depth).

The sharing of nursery rhymes, stories and poems in the early years is essential. Timetabled sessions each day are
vital to introduce children to a broad range of fiction, tune their ‘listening ear’, increase their levels of
concentration and promote enjoyment. Nursery Rhymes in particular help children to become sensitive to the
sounds and rhymes in words and give children practice in enunciating words and sounds clearly. These activities
are likely to develop phonological awareness as children become increasingly able to hear and manipulate
smaller units of sound. Children with well-developed phonological awareness can spot and suggest rhymes, count
or clap the number of syllables in a word, and can recognise words with the same initial sounds such as ‘money’
and ‘moth’.
It cannot be assumed that children have experience of finger rhymes, songs and nursery rhyme as they may not
have had pre-school provision or opportunities at home to develop these early literacy skills. It is recommended
that “This Little Puffin: A Treasury of Nursery Rhymes, Songs and Games” is used by EYFS teachers.
It is essential that children become familiar with traditional tales and modern stories, recognising and joining in
with predictable phrases, retelling, role playing and talking about the stories they have heard. Again, it cannot be
assumed that all children have experienced these childhood stories when they enter Reception. Talk4Writing is
an approach that is used to develop story telling in Early Years and Key Stage 1.
Reading aloud well-loved stories and traditional tales will ensure that they quickly become the children’s
favourites. It allows teachers to introduce children to hearing texts that are too challenging for the children to
read and enjoy on their own. In this way, children encounter more demanding sentence structures, vocabulary
and themes.
Bold Beginnings reported that “Reading was at the heart of the curriculum in the most successful classes.
Listening to stories, poems and rhymes fed children’s imagination, enhanced their vocabulary and developed
their comprehension”.
To achieve this a “five-a-day” read-aloud programme is a priority on the timetable to immerse children in the
sounds and experiences of stories /poetry/rhymes and create a culture of reading for pleasure. This may include
texts shared as part of the children’s literacy, text chosen for story time before lunch and end of day and planned
times for reading singing songs /rhymes across the day. This will make a significant difference to children’s
attainment in reading and writing and a good foundation for later success.
To ensure that children are exposed to high quality texts the Reception teachers have a reading spine and a
poetry spine, based on Pie Corbett’s recommendations, to plan the experiences and rich diet of reading for the

children over the year. Core picture books, Traditional Tales and chapter books are agreed on and related
resources organised for playing at the stories – props, mask, finger puppets, toys and costumes. The
poetry/rhyme books are agreed on for children to explore in Reception, Year 1 and 2. By the end of KS1 children
will have heard 120 rhymes and poems.

4. Providing children with a rich language environment (implicit approaches)
High quality interactions and positive relationships between adults and
children during play creates a language rich environment. Play is such a
language rich experience.
Development matters highlights the role of the adult when developing
the Characteristics of Effective Learning. It shows how adult interactions
can engage and motivate children in play, use the language of thinking to
encourage children to think creatively and critically.
The elements of storytelling, dialogue, experimenting, problem solving
and interacting with other children all make play vital for language
development.

So, what is a language rich early environment like?
•
•
•
•

It sounds like conversation and play and singing and reading and interacting and true listening.
It looks like a space where children and adults and children are interacting in all these activities in a
positive, nurturing way.
It feels like a place where children grow in confidence as their early adventures with speech are
encouraged, respected and supported
It has imaginative role play areas, reading areas and good quality texts with a range of genres, graphemes
on display for children to make the phoneme/grapheme correspondence, puppets and dressing up to
retell familiar stories, story maps in tuff spots.

In summary, in early literacy, a varied approach is required, including activities that aim to develop letter
knowledge and early phonics, storytelling and reading. Adults help to develop children’s talking, and verbal
expression through modelling language and reasoning. This approach focuses on reading aloud, talking about
texts, extending spoken vocabulary by introducing new words in context, and drawing attention to letters and
sounds (Education Endowment Foundation, 2018)

Children will;
•
•
•
•
•
•

Listen carefully and respond appropriately when being read to and during whole class and small group
discussions;
Make comments about what they have heard and ask questions to clarify their understanding;
Hold conversation when engaged in back-and-forth exchanges with their teacher and peers;
Participate in small group, class and 1-to-1 discussions, offering their own ideas, using new vocabulary;
Offer explanations for why things might happen, making use of new vocabulary from stories, non-fiction,
rhymes and poems when appropriate;
Express their ideas using full sentences, with modelling and support from their teacher;

Specific Areas
Reading
Early reading should be developed using a balanced approach that focuses on both language comprehension and
decoding. This approach is underpinned by a framework the Simple View of Reading.

To support the development of word reading and decoding, the systematic and synthetic approach to teaching
phonics is the most effective when focusing on alphabet knowledge and phonological awareness. Phonemic
awareness and decoding skills are acquired as an essential precondition to reading.
Effective evidence-based reading instruction has five essential components;
1. Phonemic awareness
2. Phonics
3. Fluency
4. Vocabulary
5. Comprehension
To support language comprehension, children benefit from a range of complementary activities, including those
focused-on vocabulary developments, language structures and the development of background knowledge.
Storytelling and shared reading activities have consistently been shown to improve children’s language
comprehension skills.
There is strong and consistent evidence in favour of an approach that is balanced both between comprehension
and decoding and within these dimensions; any individual component, such as vocabulary development or
alphabet knowledge, should be viewed as necessary but insufficient for long-term success.

This is supported by the NICHD research which has shown that guessing words from their context (the text in
which they are embedded) is only accurate about 10%-20% of the time. Therefore, children need to be taught:
• Phonemic awareness (the sounds that make up words)
• The sound-spelling relationships in words
• How to say the sounds that make up words
And they do this by:
•
•

Using texts that are made up of words that use the sound-spelling relationships that children have
learned (pink, red, yellow, blue bands)
Using interesting and authentic stories to develop vocabulary and language comprehension.

Phonics
The quality of phonics provision is as important as the quantity of instruction provided. The approach to teaching
phonics is based on Letter and Sounds, with elements of Sounds Write, which both have secure evidence of
effectiveness and are recommended by the DFE. The aim is to improve phonemic awareness, which is the ability
to hear individual speech sounds, and to teach children about the relationships between speech sounds and
letter combinations.

By the end of Nursery children should have acquired good listening and oral blending skills through the activities
in Phase One of Letters and Sounds. Children will be working in the 30-50/ 40-60 months stage of development in
the prime area of Communication and Language. By the end of Reception children will be working at Phase 4 of
Letters and Sounds and will have reached the ELG in the specific area of Reading.

In Reception, there is a daily discrete phonics lesson and the expectation is that children are then encouraged to
apply their phonic knowledge throughout the rest of the day when involved in reading and writing opportunities.
Adults need to skilfully model and scaffold the application of phonics to encourage children to practise their skills
independently in order to secure their knowledge (into their long-term memory).

The approach to a phonics lesson is effective because it is:
Systematic—an explicit, organised and sequenced approach, as opposed to incidentally or on a ‘when-needed’
basis;
Training-based—All staff have the necessary pedagogical skills and content knowledge, for example, sufficient
linguistic knowledge and understanding;
Responsive—check if learning can be accelerated or extra support is needed. A mixture of whole class and small
group teaching
Engaging—lessons that engage children and are enjoyable to teach;
Adaptive —carefully consider any adaptations to the programme that may reduce its impact
Focussed—a dynamic approach to grouping children to help focus effort and improve teaching efficiency by
building on what children know and can do.
A phonics lesson will teach children to;

apply phonic knowledge and skills as the route to decode words
respond speedily with the correct sound to graphemes (letters or groups of letters) taught in the school’s
phonics programme
• read accurately by blending sounds in unfamiliar words that use only the grapheme–phoneme
correspondences (GPCs) that had been taught
• read a small number of exception words, including common words and words of special interest to
children, highlighting to children any unusual correspondences between spelling and sound and where
these occurred in the word
• Segmenting words to help to see letter patterns and draw analogies to generate word families
• Reading sentences and texts with the aim of reading words without overt sounding and blending and
decoding fluently.
During a phonics lesson when children are engaged in reading, in group work, children need material that include
the GPCs that they have learned or were learning. This allows the children to develop their confidence quickly,
experience success and motivated to read more. Children can then understand what they are reading without
struggling to decode the print.
•
•

Reading
In Early Years it is essential to devote considerable time and effort to teaching reading systematically. It is
essential that children develop a joy of reading which will stay with them for life.
Teaching reading skills and sharing stories, alongside the teaching of phonics, forms the foundation of reading
comprehension. As well as tuning children’s ears to the structures and patterns of stories, the teacher’s retelling
provides an opportunity to model fluency, expression and enjoyment. Importantly, reading is the context in
which a typical early years child encounters new vocabulary.
In Nursery, the focus is on developing the concepts of print which should be explicitly taught. Concepts about
print are crucial for both reading and writing activities. They are as follows;

• Print has meaning
• Print can have different purposes
• Text is read from left to right
• The different parts of a book
• Text is read from top to bottom
• Page sequencing

In Reception, the focus is on concepts of print and decoding, although it is important that children are still taught
and have opportunities to apply their comprehension skills. Children will need reading mileage and skilled
teaching of decoding and fluency strategies. Comprehension should still be taught and will become more of a
focus as the year progresses. Reception teachers should lay the foundations of key listening to texts skills and
storytelling, model active listening skills and teach children to be text tellers and storytellers. This enables them
to 'talk like a book' and notice more about text. Active listeners are likely to turn into active readers who build
meaning. Reception teachers should be clear for each part of the year what an expected reader should look like
so that they can apply the relevant strategies and vary the timetable for progress.

Decodable Texts
The texts and books children are asked to read independently are fully decodable for them at every stage of the
programme. They are composed almost entirely of words made up of grapheme-phoneme correspondences that
a child has learned up to that point. Phonics Assessments support the teacher to closely match the text. There are
a few exceptions of a small number of common exception words that the child has learned as part of the
programme. Practising with such decodable texts helps to make sure children experience success and learn to
rely on phonic strategies.

The Trust Reading Guidance for Reception informs teachers on the content knowledge and pedagogy of the
teaching of reading. Reading lessons take place daily and throughout the year will look different and respond to
the needs of the children in the class;

In term 1 reading lessons take the form of whole class teaching, teachers modelling explicitly concepts
of print. By the end of term 1, teachers should identify children that are starting to understand
concepts of print ready for term 2.
In term 2 lessons will continue to have daily modelling of concepts of print with the whole class, with
the TA taking the class whilst the class teacher takes one or two children to work with. The class
teacher will take these children for 5/10 minutes from the group to teach pink level reading skills
Groups will build up during the term until groups steadily become bigger (up to 4/5). Groups should be
flexible, with children being grouped according to their ability at that time which may change during the
term. By the end of term 2, most children should be reading at a pink level
In terms 3 and 4 lessons will allow children to focus on decoding and fluency strategies with the CT and
TA, reinforcing what is learned through paired reading and drama, some independent reading and
comprehension.
In terms 5 and 6 lessons will allow children to focus on decoding and fluency strategies with the CT and
TA, reinforcing what is learned through paired reading and drama, some independent reading and
comprehension.
Fluency is an important contributor to reading comprehension, after children have achieved secure knowledge of
phonics. Fluent readers can read quickly, accurately and with appropriate stress and intonation, which aids
comprehension by freeing children’s cognitive resources to focus on meaning (National Reading Panel, 2000). The
Trust Reading guidance supports this and numerous other research-based evidence.

Planning document
The Reading Focuses Document to support planning
Assessment

Concept of print
Running record 2x a year
Phrasing/Fluency rubric
60-word check

Reading journals

Reading record using book band statements
Target Tracker (Summative)

Home Learning
In the nursery the children take library books home to share with their families so we can encourage a love of
stories and good reading habits from an early age.
In Reception, familiar books are taken home to read. This gives children frequent opportunities to develop their
fluency so that decoding of the words on the page becomes automatic – a critical foundation for independent
reading. They can also read for pleasure and enjoyment as the book is familiar. Alongside the reading book
children are given the opportunity to borrow books from the library:

•
•
•

One book may be chosen by the class teacher in collaboration with the child, and this book goes
home to read with an adult. These books are banded according to ‘Book Bands’ and reading
levels.
A second book is selected by the child also. The library book remains in the class so children
always have the opportunity to read throughout the school day.
Home Reading Diaries are given to each child to record what they have read each night and an
adult signature should be recorded in the diary every time as evidence the child has read to an
adult.

Children will;

Word – reading
Read phonically regular words of more than one syllable
Read many irregular but high frequency words.
Be able to read aloud simple sentences and books that are consistent with their phonic knowledge,
including common exception words.
• Use phonic, semantic and syntactic knowledge to understand unfamiliar vocabulary.
• Show speedy working out of the pronunciation of unfamiliar printed words (decoding) and the speedy
recognition of familiar printed words
Comprehension
•
•
•

•
•

Be able to demonstrate understanding of what they have read and has been read to them by retelling
stories and narratives using their own words and new vocabulary. To predict key events in stories, nonfiction, rhymes and poems.
Children use vocabulary from stories, rhymes, poems when involved in play and discussion.

Writing - Developing children’s capability and motivation to write.

In the Early Years children should have a broad range of opportunities to develop their expressive language.
Storytelling and the approach from Pie Corbett “Talk for Writing” is used. The aim in Early Years is to produce
creative story teller and writers.

Oral
retelling and
developing
story tellers:

• A hook is
provide an

•
•
•

planned to
audience and purpose for writing
Whole-class oral retelling using a story map and actions. Children know the text well and then can
innovate by creating new versions and finally writing their version from the model text independently.
Whole class shared writing and retelling
Check and explore meanings of words and phrases as a whole class.

Provide activities, experiences, knowledge and play opportunities to help children “deepen their experience” of
the text and build understanding. There is a climate of children wanting to go off and invent stories during play.
•
•
•
•
•
•
•
•
•

Daily playing at story making and drama – story maps
Every day a few children having the opportunity to have a turn at telling a story which is acted out
Art and model making
Puppet show
Singing related songs/adding percussion
Role play area themed to the text
Reading other related texts to provide knowledge
Real life experiences related to the text - owl visit (owl babies),
cooking gingerbread men (Gingerbread man).
Mark making opportunities in the environment.

Reception – writing

•
•
•
•
•
•
•
•

Create a writing toolkit – relevant grammar and spelling is taught and key transferrable language from
the model text.
Language through Colour is used to support children’s understanding. Pink is for people, yellow is for
actions, green is for describing, blue is for places
Small-group talk as preparation for writing
Compose and write independently, when they have the necessary skills
Compose a sentence orally before writing it down
Sequence sentences to form short narratives
Re-read what they had written to check it made sense
Read aloud what they had written.

Handwriting
•
•
•
•
•
•
•

Children sit correctly on a chair at a table when writing
Hold a pencil correctly and comfortably using the tripod grip
Follow the handwriting policy for Early Years which builds up handwriting patterns
Children write into their talk for writing books which have handwriting lines.
Form lower-case letters in the correct direction, starting and finishing in the right place
Form capital letters, as prompted by the phonics programme being followed
Children are taught pre-cursive script and teachers model cursive script.

Please see the British Handwriting Association documents on KLZ to support the teaching of handwriting.
NB: Handwriting is a complex activity that involves the co-ordination of motor and visual-motor skills. Up to 30%
of children may experience handwriting difficulties, so it is important to rigorously monitor individual children’s
pencil grip and letter formation and plan appropriate support and intervention. It is important to identify the
specific issue before planning further support for an individual on a 1:1 basis. It is also challenging for children to
unlearn poor habits, so dealing with handwriting issues early is essential.

When children can form recognisable letters, with some control, then the Talk4Writing books can be
used for group work when the adult is directing learning. Teachers model handwriting and writing
phrases/sentences on handwriting flipchart paper and when writing labels on displays.
When children apply their writing skills independently, during child-initiated time, then these pieces of evidence
are collected in a separate book.

Direct teaching of Transcription –
• Strong phonics teaching is the main vehicle for developing children’s spelling and handwriting.
• Listen to sounds and identify the correct corresponding graphemes (letters or groups of letters),
according to the GPCs taught in the school’s phonics programme
• Write correctly a few of the High Frequency words that have been learnt for reading
• Write own name correctly
• Begin sentences with capital letters and finish with full stops
• Write, from dictation, simple English words made up of the GPCs children have learnt.

Children will;

•
•
•
•
•

Write recognisable letters, most of which are correctly formed.
Spell words by identifying sounds in them and representing the sounds with a letter or letters.
Can spell phonically regular words of more than one syllable as well as many irregular but high frequency
words.
Use key features of narrative in their own writing.
Write simple phrases and sentences that can be read by others.

Mathematics
Developing a strong grounding in number is essential for providing children with the platform to excel
mathematically. Children should develop a deep conceptual understanding of the numbers to 10, the
relationships between them and the patterns therein. By providing frequent and varied opportunities to build
and apply this understanding, children will develop a secure base of knowledge from which mathematical
mastery is built.
There is a whole school teaching for mastery approach to Mathematics. Children need to gain a secure and deep
understanding of early number and counting. Do children have a good number sense about counting, cardinality,
comparison and composition? Do they have fluency in number so that they have a deep understanding of how
and why?
The White Rose Maths scheme is used as the Long Term plan.

Key Early Number skills
Before calculating and introducing other concepts in later years there is so much understanding and so many
prerequisites that need to take place.

•
•
•
•
•
•
•
•
•
•

Value- to visualise the number such as picturing five spots on a dice, or five fingers a 5 Numicon piece.
Cardinality - when counting, the last number you say stands for how many there are in the group.
Perceptual Subitising - to look at a small group of objects, randomly arranged, and tell how many are
there without counting them out.
Conceptual Subitising - and the ability to recognise numbers and number patterns as units of units (e.g.,
viewing the number eight as “two groups of four”).
Decomposition - numbers larger than 5 may require decomposition into smaller parts.
1:1 correspondence - this involves counting a group of objects by matching a number name to each one,
and requires hand-eye coordination as well as number skills.
Conservation - understanding that the number of objects in a collection does not change by the
collection being moved around or spread out.
More/less/same value – a more complex concept as it relies on the language of maths and mastering the
previous number skills.
Part, part, whole - to explore the relationship between a number and its component parts. To recognise
what two numbers make the 'whole'.
Concept of 0 – zero is an important way of expressing nothing (or absence of something) and has a
symbol/numeral to denote it.

There is a progression in learning, in maths, through using practical equipment to support children’s learning of
new concepts.
After much practise and rehearsal with concrete resources teachers move children on to representing their
understanding through visual images and models.
Once this step is secure, teachers introduce more formal, written recording.
This secure grounding allows many of the children in Reception to be working comfortably within some of the
Year 1 objectives of the national curriculum (number bonds 10-20 and partitioning numbers within this range).

Recommended practical resources
•
•
•
•
•
•
•
•
•
•
•
•
•

Small world items such as animals, people and cars
Small ‘real’ items for counting such as pennies, buttons, pasta, gems
Numicon
Bead strings
Counters
Unfix bricks
Ten frames
Number cards
Dot cards
Dice
Number songs
Number lines
Part, part, whole templates

Number Fluency
There needs to be daily opportunities for children to practise these key concepts and skills on a daily basis. This is
achieved through
• Number songs and rhymes
• Counting
• Arithmetic
• Games
• Number Blocks materials (NCETM)
When children’s skills in counting are secured, they move on to concepts that would act as strong foundations for
the rest of their mathematical learning in school. There is a raised expectation for children to know number
bonds to 10 or 20 and to be able to partition the numbers within this range.

Problem-solving and Reasoning
Research has shown that focusing on reasoning and understanding rather than knowledge is more likely to
increase achievement in primary school (Nunes et al, 2009). We therefore need to consolidate children’s
understanding and encourage a depth of understanding in the early years, rather than try to accelerate untypical
performance.

Rich Provision
Young children are natural problem solvers. In the Early Years setting the indoor and outdoor environments need
to provide a rich context of carefully-chosen, inviting resources that offer lots of freedom to play, explore,
question and try out ideas. The resources themselves, in the continuous provision, may not be inherently
mathematical. For example, containers and boxes containing a variety of resources such as beads, buttons,
counters, stones coins, interlocking cubes… the list is endless.

During teacher led group work, children need to be exposed to a range of manipulatives (Numicon, bead strings,
ten frames…) so that they can apply their learning to different contexts. These are then made readily accessible in
the environment for children to select independently during child-initiated time and develop their problemsolving skills.

Role of the adult
Adults recognise the mathematical potential in play activities and draw this out through skilful questioning. The
skill is in developing Shared Sustained Thinking when adults follow and stimulate the child’s thinking to solve a
problem, clarify a concept or evaluate activities.
Adults develop children’s mathematical thinking through prompting them to;
•
•
•
•

Describe – talk about their mathematics which helps organise thoughts and become familiar with
mathematical language
Record – encourage them to think about how they keep a record of what they have done to
communicate their learning
Reason – encourage them to connect ideas together, make logical arguments and to go beyond just
describing what they have done to explaining why.
Open out and extend – encourage them to explore the context further and possibly more deeply.

Problem solving clearly allows children to demonstrate the EYFS “Characteristics of Effective Learning” in
mathematics. It involves children in playing and exploring, active learning and creating and thinking critically. This
includes aspects such as being willing to “have a go” and noticing patterns, as well as making decisions about
problem solving including planning, checking, changing strategy and reviewing.

Principles of nurturing mastery in Mathematics in the Early Years
•
•
•

The characteristics of effective learning are essential to learning and development within mathematics.
Practitioners enact the belief that all children are effective, competent and secure mathematicians.
Quality play is essential within a mastery approach across all year groups.

•
•
•
•
•
•
•
•
•
•
•

In addition to mathematics throughout all areas of provision, all children experience the same shared
mathematics together in short daily focussed sessions.
Differentiation is achieved by emphasising deep knowledge and through individual support and
intervention. The CPA approach is used to support learning in depth.
There is no differentiation in content taught, but the questioning and scaffolding individual pupils are
provided with or select in the setting will differ with rapid learners challenged through more demanding
problems which deepen their knowledge of the same content
Communication (verbal and nonverbal) is modelled and encouraged in a variety of ways including the
careful and precise use of mathematical vocabulary
Reasoning mathematically is modelled, planned for and assessed within the child’s holistic mathematical
development
Mathematical thinking is highly valued with an emphasis upon the child’s process within activities
Concrete, practical experiences underpin mathematical learning
Engagement with a range of resources and representations support children to think flexibly and to see
multiple ways to approach and solve problems
Mastery is achieved through quality time, repetition and extended periods on an aspect of mathematics
to enable deeper and more connected thinking (both provided by the practitioners and self-selected by
the children)
Children are provided with carefully chosen examples and problems that help them to see connections
and relationships
Children are encouraged to approach mathematical challenges with positivity and confidence.

A Mathematically rich environment
There are mathematical possibilities everywhere in the continuous provision
During play there are timely opportunities to extend, apply and revisit learning in many different
contexts and these are regularly selected by the children.
• All children have continual access to opportunities to explore mathematical ideas in a concrete, pictorial
and abstract way.
• Children are provided with opportunities for mathematical mark-making and access to a variety of
formal and informal representations.
• Home and out of school mathematical learning is acknowledged and celebrated.
What do adults need to do?
•
•

•
•
•
•
•
•
•
•
•
•
•

Portray confidence, enjoyment and positivity in sharing mathematics with children
See and explore mathematical opportunities everywhere
Encourage, listen and engage with children’s mathematical talk
Recognise and celebrate mathematics as a fundamental aspect of child development and a child’s
understanding of the world around them
Assess children’s mathematics continually to collect consistent and varied evidence of mastery over time
in a variety of experiences and contexts.
Provide enabling environments where opportunities for problem solving are deeply embedded
Plan and adapt continuous provision to meet the children’s developing mathematical understanding
Support children to make connections in mathematics including application to a range of contexts and
experiences relevant to the child
Encourage depth in mathematical understanding through sustained exploration of key mathematical
ideas which children can revisit regularly to encourage fluency and embed understanding
Model a ‘can-do’ attitude towards problem solving and encourage resilience when challenges occur
Effectively scaffold mathematical learning through modelling mathematical thinking as a varied process,
following a range of strategies and directions to deepen understanding.

•

The most eﬀective teaching of Mathematics combines direct teaching and child-led activities which focus
on a particular discrete skill (such as counting) and allocates a set amount of time to this.

Planning documents
White Rose Maths Planning
Glow Maths Reception scheme of work
Trust CPA Calculation Policy
Nrich.maths.org
NCETM

Assessment
Photos of new learning and child’s voice (explaining their learning)
Maths books to show progression of learning
Target Tracker (Summative)

When children work in groups and the learning is directed by the adult, the children will be involved in practical
learning using manipulatives and will apply their learning to problem solving.
The Maths books will collect evidence of children applying their maths skills independently and demonstrating
their understanding of key concepts.

Home Learning:
Children take mathematical games home alongside their reading books. This is the sole approach to homework in
Reception. Games are fully resourced for families to play together. These games included lots of counting,
recognising the number of dots on a dice (subitising) and simple calculations. Children can play snakes and
ladders, snap and dominoes as a way of embedding, in a fun and engaging way, their early mathematical
understanding.

In Number children will;

•
•
•
•
•
•

Show understanding of numbers to 10, linking names of numbers, numerals, their value, and their
position in the counting order;
Subitise (recognise quantities without counting) up to 5/10;
Automatically recall number bonds for numbers 0-5 and for 10, including corresponding partitioning
facts;
Automatically recall double facts up to 5+5; - Compare sets of objects up to 10 in different contexts,
considering size and difference;
Explore patterns of numbers within numbers up to 10, including evens and odds;
Estimate a number of objects and check quantities by counting up to 20;

•

Solve practical problems that involve combining groups of 2, 5 or 10, or sharing into equal groups.

Science Scientist of the Terms - 2020/2021
Why learn about different scientists?
To develop children's understanding of jobs that use scientific skills, using well-known
scientists, visitors and inspirational ambassadors (including all genders and race).
Term 1
Year R

Forces &
Magnets

Scientist
of the
term

Term 2

Plants

Term 3

Term 4

Materials

Sound

Term 5

Living things &
their habitats

Electricity
David Attenborough
http://www.davidattenborough.co.uk/biography/

Term 6

Light

Numerical Patterns:
•
•
•

Automatically recall double facts up to 5+5;
Compare sets of objects up to 10 in different contexts, considering size and difference;
Explore patterns of numbers within numbers up to 10, including evens and odds.

Expressive Arts and Understanding of the World

Learning and development in all areas of learning are implemented through planned, purposeful play and
through a mix of adult-led and child-initiated activity. The afternoon timetable is when children explore the topic
for the term (such as “Animals”) when adults model a skill and allow children to practise their learning in child-led
activities. The cross-curricular approach to the medium-term planning of the topic allows for children to develop
their understanding of the world and expressive arts throughout the school day when engaged in other areas of
learning.
Children’s knowledge of the world around them is increased through planned experiences for termly topics such
as;
•
•
•
•
•

Visits in the local area (park, supermarket …)
Visit to the farm
Visit to the pottery shop
Visits from police officers, firefighters, authors, bee keeper
Role play areas and props celebrate different cultures and festivals.

Listening to a broad selection of stories, non-fiction, rhymes and poems fosters their understanding of our
culturally and socially diverse world. As well as building important knowledge, this extends their familiarity with
words that support understanding across domains and enriches and widens their vocabulary to support later
reading comprehension.

Specific EYFS resources such as Beebots, talking clipboards, sound buttons, microphones, remote control cars (to
mention a few) are available during child initiated time for children to select and explore. The Computing long
term plan is followed and can be found on KLZ under curriculum teams.

Long Term planning for a relevant curriculum with rich experiences

See below, the long-term curriculum map for Nursery and Reception classes on the Isle of Sheppey. This example
demonstrates how children have opportunities and experiences that are relevant to their age and interests which
enables them to gain knowledge and understanding of the community that they live in. The curriculum clearly
builds on the cultural capital of what is relevant to children in this school community. The Long-Term Curriculum
maps for the Ashford and Canterbury Hubs will be relevant for the children based on their local communities.

Curriculum Map for Isle of Sheppey Early Years
Subject Area

Autumn 1

Autumn 2

Spring 1

Spring 2

Summer 1

Summer 2

Special Events

Harvest
Planting seeds
Baseline
Assessments

Winter
Visit to local beach

Spring
Visit to the
local life boat
station

Spring/Summer
Visit the local
woods

Summer
Leeds castle
Visit to the
prison bird
sanctuary

Umbrella
Topics Nursery
Umbrella
Topics
Reception

Nursery
Rhymes

Autumn/Colour
walks
Eating food that
have grown
Farm Visit and
tractor ride
Christmas
Autumn/Food

Animals

Journeys

Growing

Marvellous Me
Stories

Our World
(Farming land)
Sheppey means
“Sheep” Island
Understanding
and exploring
the places,
people and
animals on the
Island

Art Attack
(The sea)
Beach art
Sheppey Rocks Art
Exploring and
understanding a
different artist
from a range of
diverse backgrounds
and art forms.

Transport and
services on
the Island
Air Ambulance
Bus ride
Boat ride
Visiting and
learning from
the local
services,
whilst
developing
early
direction,
maps and place
knowledge

Nature
Detectives
(nature areas
and wildlife)
Build dens
Local scout
leader and
forest school
skills
Developing
observations of
real mini
beasts and
plants and
explaining why
some things
occur, and talk
about changes.

Fairy Tales
(bridges,
castle, Abbey,
Prison)
How to get
off the island
Building on
their love for
stories,
representing
their own
ideas,
thoughts and
feelings
through
design and
technology,
art, music,
dance, role
play and
writing.

All About ME
(School)
Minster On
Sea
Sheerness
Understanding
their new
school,
themselves
and how this
is different
and similar to
others, how to
deal with
feelings and
develop their
ever-growing
fascinations,
love for
learning and
favourite
stories from
home.

Building
Cultural Capital

-Planting
produce to
harvest
- celebrating
different
language and
cultures in
the early
year’s classes

- Jump in
Autumn leaves
-Bake bread
-Climb a tree
-Eat home
grown fruit and
vegetables
- Feed the
ducks

-Paddle in the sea
-Build a sandcastle
-Barefoot walk
-Rock pooling
-Build a snowman
-sledging
-Make a mini raft
from nature

-Go on a boat
-Emergency
services
-Hospital

-Mini beast
hunt
-Pond dipping
-Create a min
garden
-Observe frog
spawn
-Watching
caterpillars
-Make a
wormery

-Visit a castle
-Get lost in a
maze
-Camping in
the outside
area

Personal, Social
and Emotional
Development
SEAL
Physical
Development

New
beginnings –
rules and
routines

Getting on and
Falling out

Going for Goals

Good to Me

Relationships

Change

balance and
co-ordination

The Power of PE
– Winter (move
in a variety of
ways)

The Power of PE –
Under the sea
(running, jumping
stopping)

Dance –
develop dance
terminology

Athletics
Throwing and
catching

Communication
and Language
And Literacy

Nursey
Rhymes
We Are Going
On A Bear
Hunt
The Three
Little Pigs

Little Red hen
The Enormous
turnip
Rosie’s Walk

Sharing Shell

Duck in The
Truck
Mr Gumpy’s
Outing
Farmer Duck

Power of PE Minibeasts
(running,
jumping
stopping)
Gymnastics –
mount and
dismount
apparatus
safely
The Very
Hungry
Caterpillar
The Gruffalo

Baseline
Counting and
recognising
numbers

2D shape,
money, addition
and subtraction

Counting and
number recognition;
size, weight and
capacity

Addition and
subtraction:3D
shape; space,
measure and
time

Position and
distance

Expressive
Arts and
Design

Role play the
stories from
Talk4Writing
texts

Make bird
feeders
Art with natural
materials from
Autumn

Art from different
cultures - a variety
of pieces by
different artists,
focusing mainly on
the common styles
and techniques.
Differently abled
artists and artists
from different
cultural
backgrounds.
Little Potters

Make an
emergency
vehicle
Making things
move

Counting and
number
recognition;
addition and
subtraction;
doubling,
halving and
sharing
Mixing shades
of colours
Painting mini
beasts
Making mini
beasts

Music Express

Nursery
Rhymes
Harvest songs
Special people

Nativity songs
Working world

Winter songs
Growth and change

Easter songs
Growth and
change

Moving
patterns

High low

Talk For
Writing texts
Mathematics

Commotion in the
Ocean

Three Billy
Goats Gruff
Little Red
Riding Hood
On the Way
Home

Making models
and
constructions
of bridges

Understanding
the World
(Science)

Plant and grow
seeds

Understanding
the World
(Humanities)

Understanding
the World
(Computing)
Purple Mash

RE

Farm animals –
different
textures
Autumn –
changes in
seasons
Cooking

Change of state –
water-ice
Floating and sinking
Winter – changes in
season

Spring –
changes in
seasons
New life –
lambing
/chicks

People and
communities

Understanding
of People/World

Understanding of
the world

Invite
children and
families with
experiences
of living in
other
countries to
bring in
photographs
and objects
from their
home cultures

Mapping skills –
farm/island
Memories of
special events–
birthdays, visit
to the farm
Christmas
celebrated by
different
cultures in
school/class

Similarities and
differences
between different
places/environments
-beach and school

Understanding
of
People/World
Create a
simple
pictorial map
Female doctor
/male nurse
(challenge
stereotypes)

PSED –
sharing and
taking turns.
Making
relationships

Physical
Development healthy eating
/fitness
Understanding
of the world –
communities and
the world

Communication and
language – being
imaginative
Expressive Arts and
Design
Literacy – Reading

Understanding
the world –
technology
Maths –
Number

Literacy
Communication
and Language –
Speaking
Maths – Shape
and measure

INCARNATION
Why do
Christians
perform
Nativity plays at
Christmas?

Which stories are
special and why?
(New Testament)

SALVATION
Why do
Christians put
a cross in an
Easter
garden?

Which stories
are special and
why?
(Old
Testament)

Simple story
maps and
directions

CREATION
Why is the
word ‘God’ so
important to
Christians?

Changes in
season – Spring
to Summer
Observing
minibeasts and
plants and
changes over
time. Explain
why some
things occur.
Understanding
of the world
Designing
flower beds
and taking care
of them.
Naming animal
and different
parts of
animals/life
cycle correctly

observations
of different
types of birds
Changes that
occur to the
flower beds
and gardening
area
Understanding
of
People/World
Compare the
Isle of
Sheppey with
another
country that
child in class
comes from
Describing
the Sheppey
bridge
(photographs
of the
environment)
Communication
and Language
– Listening
Communication
and Language
–
understanding
Literacy –
writing
Which stories
are special
and why?
(world faiths)

NB. Nursery experiences and Reception learning and experiences will be planned according to the children’s
stage of development using Development Matters.

We nurture British Values through our environment, activities, daily routines and
interactions
Promoting the rule of law – developing an understanding of the need for rules to keep everyone safe
and happy. We teach children to recognise their own and others feelings and the consequences of
different actions. Through role play and visits from ‘people who help us’ such as the police we help
children to understand these roles in our community.
Promoting democracy – everyone has a voice and is listened to. The adults play alongside the children
and follow their interests. Children are encouraged to take part in activities that involve turn taking,
sharing, discussion and collaboration e.g. model making, role play and games. We provide opportunities
for children to vote for choices like choosing a book for story time.
Individual liberty – ensuring children are able to make real choices. We encourage children to develop
self-esteem and confidence by celebrating achievements and promoting independence. The learning
environment is set up so that the children have access to a wide range of open ended resources; they
can decide on the direction of their play following their own interests and ideas. Children are
encouraged to be inquisitive and ask questions.
Mutual respect, tolerance and respect for all – creating an environment that includes, values and
promotes different faiths, cultures, races, views and preferences. We support children to learn about
the world around them and different ways of life. We choose stories, videos and photographs that show
a range of people in different roles and challenge stereotypes.
Transition
Nursery to Reception
Reception to Year 1 transition

Partnership with Families
The Stour Academy Trust acknowledges the importance of strong partnerships with families and actively
encourages family involvement in school life. In the Early Years families bring their children into the

classroom each day and are able to have informal discussions with the adults who teach them. If they
require a more formal discussion, they are able to make an appointment to speak to the Class Teacher
after school.
Families are kept informed about school activities and events through letters and newsletters informing
them about key events relevant to their class, including the topic and curriculum coverage for that term.
Children also have individual reading records and a home learning book so that there is a partnership
between home and school to support children’s learning.
Children have a profile that builds up a holistic picture of their progress and development over the year.
Observations in the profile will capture “wow” moments in all areas of learning and will focus on what the
child can do rather than what they can’t do.
The profile will be shared with children regularly and adults will involve children in their own assessment
by encouraging them to review their learning and communicate their ideas and thoughts.
Families are informed of their child’s progress through a summary of the profile in the form of the termly
“Unique Story” report. They have the opportunity to make comments and discuss the information during
parent consultations.
Families receive an End of Year report, which will illustrate their child’s characteristics of effective
learning (how a child learns). The teacher also makes a “best fit “judgement against the 17 early learning
Goals (ELG) to report if the expected attainment has been reached by the end of the Reception Year.

Effective questioning
In early years’ settings, questions have two overall functions:
* language development
* thought development.
The most effective early years pedagogues encourage talk with adults and among children by keeping
with the child's interest and attention. One of the most common methods of prompting interactions
with children is through questions. There is great potential to increase children's capacity to learn from
an activity through careful adult-child talk, and questioning is one of many strategies that can either
support and encourage children's learning - or limit or stop it in its tracks. The effectiveness of verbal
interactions to promote development of children's language and thinking skills relies heavily on the level
and depth of the child's involvement in the activity, and the activity itself. Planning appropriate and
relevant experiences and recognising when to support children's spontaneous learning will increase the
opportunity for quality interactions. Further, interactions involving Sustained Shared Thinking (SST) have
been identified as some of the most effective in supporting children's learning.
Sustained Shared Thinking
Sustained Shared Thinking is defined as the result of two or more individuals (adults and children) working
together in an intellectual way to solve a problem, clarify a concept or evaluate activities. It requires all
participants to contribute to the thinking and that the thinking must be extended.
Sustained shared thinking is best described as those times when you are totally absorbed with a child, in
conversation or in an activity with a genuine interest on both parts to find out more.

Sustained meaning continuing for an extended period of time, without interruption;
Shared meaning something that we do together, and;
Thinking meaning the process that we use to consider, problem-solve and reason about things.
Enquiry questions
Try these questions to encourage children to reflect and to extend and sustain their thinking:
* What do you think? And do you think everyone else would think the same?
* What do you think is happening?
* I don't know, what do you think?
* Can you tell me more about that?
* How can you make/build this?
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